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Abstract 

 

College and career readiness is vitally important for the 21st century learner. Studies have 

shown that the greatest impact for high school and college success begins with students 

succeeding in the middle school. The middle school years have shown that they have the 

largest impact on college and career readiness. This capstone project focused on creating 

and implementing a curriculum-based rubric on essential learning skills needed in the 

upper elementary and middle school ages that have a positive impact on student learning. 

Through this curriculum-based rubric, teachers had a better guideline tool on teaching 

essential learning skills and evaluating how their students were learning. This rubric 

fostered an educational dialogue with parents at parent – teacher consultations.   

 

While implementing these rubrics during the 2018-2019 school year at St. Paul’s 

Lutheran School in Beverly Hills, FL, the teachers found that the rubrics helped inform 

classroom instruction, assess students in the essential learning skills, create informative 

discussion with parents, and generate ideas among staff in instructional strategies.  

Because of various limitations that occurred during the 2018-2019 school year, much of 

the data did not support a significant impact on learning. Using the rubrics another year, I 

believe, will give more opportunities for the teachers, especially our beginning and new 

teachers, to grow in instructional practice as they focus on these essential skills needed 

for high school success.   
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Chapter I: Introduction 

Problem/Purpose of the Study 

Over the past several decades our country has put a heightened awareness on the 

importance of early childhood education as an intervention for future academic success 

(Barnett, 1998). The programs found in early childhood education are helpful in 

providing environments conducive for learning (Phillips, et al., 2017). But, how far does 

this impact of early childhood education travel in the educational career of a student? 

Early learning trajectories not only depend on the quality of the learning experiences 

students receive during their pre-k education, but also the subsequent years of education 

in the elementary grades (Phillips, et al., 2017). High school offers more advanced and 

honors coursework that also aims to put students on a trajectory of college and career 

readiness. With an emphasis on early childhood programs and enhanced high school 

coursework in the United States, are there other levels of education that appear to have a 

better long-term impact on college and career readiness?  

The 2008 results for ACT-tested high school graduating classes are concerning as 

only one in five are prepared for entry-level college courses while one in four are not 

prepared for college-level coursework in any of the four subject areas – English 

composition, algebra, social science, and Biology (The Forgotten Middle, 2008). So, I 

return to this question: which level of education has the most impact in moving students 

forward to be successful in college and career readiness? I do believe that all parts of 

educational levels play an important role, but the upper elementary and middle school 

years have the most dramatic effect in college and career readiness than other levels of 

education as the research shown in The Forgotten Middle by ACT (2008) demonstrates.   
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This capstone project recognizes the importance of those middle school years; it is 

about creating a curriculum-based rubric for grades 3-8 that forms a framework of 

essential skills students need for a successful high school and college learning 

experience. This curriculum-based rubric will be a tool used to inform instruction as 

teachers are able to identify needed areas of improvement for successful student learning. 

Teachers will be able to set goals for each child or groups of children that share similar 

formative assessments. This tool will also collect evidence to support the rubric, to not 

only inform instruction, but also to share with parents at parent – teacher conferences. 

This data will give “meat” to those conferences and will allow the teacher to show were 

we are wanting their child to be academically and behaviorally.  

Not only will the curriculum–based rubric create a challenging middle school 

curriculum that moves more students on a trajectory path towards high school success 

and ultimately to college and career readiness, but an established culture focusing on 

college readiness in the school will create the “backbone” on the why the challenging 

middle school curriculum is essential.   

Importance of the Study 

Getting our students ready for high school success and college and career 

readiness is of utmost importance in our WELS schools as we aim for the goal of offering 

an exceptional academic and spiritual education. Our students will be armed with 

essential skills and strategies that will drive success beyond our schools.   
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As I look at my current school, I do see a weakness in what we are offering to our 

students and families. Measures of Academic Progress (MAP), created by Northwest 

Evaluation Association (NWEA, 2016) indicates that a clear majority of our children are 

not meeting college and career readiness standards at the current middle grade levels. I 

want to incorporate this capstone into my school to see the impact it can have on our 

college and career readiness standards based off of NWEA MAP testing. MAP is a 

computer adaptive test, which means every student gets a unique set of test questions 

based on responses to previous questions. If the student answers correctly, questions get 

harder; whereas, if the student answers incorrectly, the questions get easier. Most 

students will answer about half the questions correctly by the end of the test. MAP results 

are provided as a numerical RIT score. RIT stands for Rasch UnIT, which is a 

measurement scale developed to simplify the interpretation of test scores (Northwest 

Evaluation Association, 2016). The RIT score measures a student’s achievement level at 

different times of the school year and computes growth of the student. This score reflects 

the student’s academic knowledge, skills, and abilities. Scores over time can be compared 

to tell how much growth a student has made (Northwest Evaluation Association, 2016). 

Project Goal 

A challenge of being a principal is getting all the teachers on the same page when 

it comes to learning the essentials for a successful high school experience and, ultimately, 

college and career readiness. A written curriculum is supposed to help establish that, but 

yet it isn’t always followed in the classroom nor does it always target specific skills that 

flow across all the subject areas. The goal for this capstone project was to create a system 

that does the following: 
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 Give instructional guidance on essential learning skills to all upper elementary 

and middle school teachers – both veteran teachers and new teachers at the 

school; 

 Create an accountability system that keeps teachers focused on essential learning 

skills that need to be taught and reinforced in the classroom; 

 Incorporate a rubric tool that teachers can use to assess how well the students are 

acquiring those essential learning skills; 

 Stimulate teacher reflection on their own instructional practice in teaching those 

skills; 

 Understand individual student learning and the classroom as a whole; and 

 Give more meaningful discussion to parent – teacher consultation meetings. 
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Chapter II: Literature Review 

College and career readiness extends from all grades leading up to grade 12. 

Improving the college and career readiness of all students will build a foundation of 

knowledge and skills that will prepare them not only for post-secondary success but for a 

career as well. As we look at the ACT testing that is based on these standards, we see an 

alarming picture. Only one in five high school graduates, according to ACT tests from 

2008 are prepared for college courses as freshman (ACT Inc., 2008). Unfortunately, this 

has become a pattern.   

Because of the lower preparedness of students graduating from high schools for 

college readiness, a research study was completed by ACT College and Career 

Readiness. It had two primary goals: the first was to examine in-depth factors that 

influence college and career readiness from middle school to high school; and second, to 

examine the effect that certain steps to improve students’ preparation would have on their 

degree of readiness for college and career (ACT Inc., 2008).   

The Forgotten Middle extends ACT research on a critical point for college and 

career readiness (Bassiri, 2014). The study shows that there is a time frame when it is so 

important that students be on target that if they are not, the impact may be irreversible 

(ACT Inc., 2008). As identified by ACT research, this critical time period is by the end of 

eighth grade. The research shows that under current conditions, the level of academic 

achievement that students achieve by eighth grade has a much larger impact on their 

college and career readiness by the time they graduate from high school than anything 

else that happens academically in high school (ACT Inc., 2008; Education Commission 

of the States, 2009; Schaefer & Rivera, 2012).   
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So how is the United States performing in achievement at the eighth-grade level? 

The Education Commission of the States (2009) shared information on the National 

Assessment of Educational Progress (NAEP) that reported that learning growth in 

elementary school slows or becomes stagnant in middle school. Eighth grade math scores 

saw a 15-point improvement from 1973 to 2008 while fourth grade math scores jumped 

24 points during that same period. Eighth grade reading scores increased by 4 points from 

1972 to 2008 while fourth grade scores increased 12 points. Fourth grade science scores 

had a modest increase between 2000 to 2005, while eighth grade science scores were 

stagnant in 1996, 2000, and 2005. The Education Commission of the States (2009) also 

reported that eighth graders in 32 states were less likely to demonstrate proficiency in 

reading than their fourth-grade counterparts. In math, 48 states saw a lower proportion of 

eighth graders scoring at the proficient level in 2006-2007 compared to fourth graders. As 

seen by these scores, there is a crisis happening in our middle grades. By state and 

national measures, student achievement gains in the elementary grades all too often 

diminished by eighth grade.   

The ACT research reveals that students’ academic readiness for college and 

career can be improved through positive behaviors in the upper elementary grades and in 

middle school. The ACT research found in The Forgotten Middle demonstrates the 

impact eighth grade achievement has on eleventh and twelfth grade ACT scores. Eighth 

grade achievement has a much greater impact on college and career readiness (ranging 

from 42% to 60%) than students family background (ranging from 5%-14%), high school 

coursework (ranging from 8%-21%), or high school grade point average (ranging from 

9%-12%) in English, reading, math and science (ACT Inc., 2008). These results indicate 
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that getting more eighth grade students on target for college and career readiness and 

increasing their achievement will have the greatest impact across all four subject areas 

substantially increasing their chances for being ready for college and career readiness.  

Academic achievement is only one part of what students need in order to be 

successful in high school. Academic behaviors also play a vital part in being successful in 

high school. Academic behaviors include academic discipline, orderly conduct, positive 

relationships with school personnel, school attendance, commitment, family attitude, 

family involvement, optimism, safety of the school environment, and thinking before 

acting (ACT Inc., 2008).  

ACT research and findings from Allensworth and Easton (2005) indicated failing 

a course is a strong predictor of dropping out of high school. ACT research found that 

academic achievement, at 65%, had the greatest influence on course failure for eighth 

grade and 35% for academic behavior. Of the academic behaviors, academic discipline 

and orderly conduct had a substantial impact on whether a course is failed in eighth 

grade. Academic discipline accounted for 61% of the academic behavior and orderly 

conduct was 39% of the academic behavior (ACT Inc., 2008). Academic achievement, at 

53%, and academic behaviors, at 47%, predicted grade point average in ninth grade. Of 

the academic behaviors, academic discipline (53%), orderly conduct (32%), and 

relationships with school personnel (15%) had a substantial impact on predicted grade 

point averages in ninth grade (ACT Inc., 2008). Students who do not meet crucial 

benchmarks by the end of eighth grade are likely to fall further behind in high school 

(Schaefer & Rivera, 2012; Hein, Smerdon, & Sambolt, 2013).  
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Academic achievement and academic behaviors combined are the strongest 

predictors of academic performance (Bassiri, 2014). Students involved in a challenging 

curriculum with higher levels of expectations in academic behavior in the middle school 

tend to perform better in high school and are better prepared for college than those 

students who are involved with less rigorous course work (Noeth & Wimberly, 2005; 

Education Commission of the States, 2009). A challenging curriculum found in middle 

school will develop effective study habits, build academic skills, and help students to stay 

focused in high school. Allensworth and Easton (2005) indicated that mere testing results 

alone – academic knowledge – do not always predict a successful high school 

performance. Their report suggested that schools need additional skills besides the ones 

measured by achievement tests in order to succeed in high school. Because high school 

demands can be significant on students, schools need to provide a safe, supportive 

environment and work with students to help them better develop appropriate skills, 

behaviors, and strategies to deal with obstacles that they may face (Allensworth & 

Easton, 2005). These skills, behaviors, and strategies range from time management, study 

habits, setting goals, completion of homework, motivation, and various other 

organizational skills (Page, 2018).   

Equally important to a challenging curriculum that is beneficial for preparation 

for high school success and college and career readiness is testing students’ knowledge of 

those curriculum standards. Incorporating formative and diagnostic assessments along 

with interventions based on those formative and diagnostic assessments will allow the 

students opportunities to achieve college and career readiness (Noeth & Wimberly, 2005; 

Education Commission of the States, 2009). According to the Education Commission of 
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the States (2009), 13 states required secondary-level students to be targeted for diagnostic 

reading assessments if they were performing below proficiency on reading assessments. 

In addition, 23 states that required schools to provide interventions to struggling readers 

in grades 4-12. Interventions are necessary for those students who have been identified on 

a trajectory path away from college and career readiness. 

Creating and maintaining a “college culture” in the school creates an atmosphere 

in which students become more aware and reflective about college and career 

opportunities and an understanding of what they need to do to succeed (Radcliffe & Bos, 

2013). Radcliffe and Bos (2013) engaged in a seven-year research study focused on 

building college and career readiness among adolescents through, not only academic 

behaviors and content knowledge, but also by incorporating a college knowledge or 

“college culture”. A study was also done by the Career Institute (2012) that implemented 

a program designed to provide middle grade students with opportunities to explore their 

own interests and abilities in relation to current educational experiences and future career 

and college goals (Schaefer & Rivera, 2012). This program was built around a framework 

that progressively built upon the exploration of self from sixth grade to an exploration of 

interests, goals, careers, and colleges by eighth and ninth grades. The research helped see 

possibilities of academic and personal growth among middle school students who 

participated in the Career Institute framework. The conclusions of this study helped 

students envision possibilities for the future, facilitated students’ academic growth, and 

encouraged them to take on more responsibility (Schaefer & Rivera, 2012). The ACT 

Policy Report (2005) also included a similar plan to incorporate into the school a 

framework of self-exploration of interests and career studies (Noeth & Wimberly, 2005).  
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Through focus groups, students identified influences that encouraged them towards 

college and career readiness. This focus on college and career can help students become 

more aware of their interests and passions; consequently, leading them to grow 

academically. Radcliffe and Bos (2013) also concur with the previous reports and studies 

that creating more of a “college culture” in the school is beneficial for student motivation 

and academic growth along with serving as a key principle of college and career 

readiness.  

Warning signs of not reaching benchmark standards for college and career 

readiness in the middle grades include absences greater than 20%, a low GPA, 

unsatisfactory behavior grades, repeated pattern of transferring schools, and failing 

English or math (Hein, Smerdon, & Sambolt, 2013). Research from Johns Hopkins 

University found that high-poverty, sixth grade students who failed English or math, 

whose absences was greater than 20%, or who had received a suspension out of school or 

a failing behavior grade, had less than 20% chance of graduating on time (Education 

Commission of the States, 2009). What can schools do? Schools need to take steps to 

address these warning signs and provide interventions to aid students to help them 

achieve. American Institute for Research (2013) suggested that the development of a 

reliable set of indicators would provide schools as well as students and families the 

ability to track students along a trajectory that leads to long-term success (Hein, 

Smerdon, & Sambolt, 2013). This set of indicators could then inform the development of 

tools that will allow students and families to see where students are on a trajectory toward 

a particular goal. 
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Chapter III: Implementation 

Introduction 

This project involved identification of specific academic and behavior areas that 

students in the upper elementary and middle grades would do very well to have mastered 

by eighth grade to be on the trajectory path of high school success and college and career 

readiness. The topic areas that have been developed into rubrics include:  

 Research skills in answering cognitive-thinking questions; 

 High cognitive critical thinking skills; 

 Writing skills; 

 Research writing skills; 

 Reading skills; 

 Math procedural skills; 

 Social sciences procedural skills; 

 Academic discipline (good work, study habits, and completing homework); and 

 Behavioral conduct and attendance. 

Individual student curriculum-based rubrics (Appendix A) clearly show where St. 

Paul’s teachers aim for each student to be by the end of their eighth-grade year, “Column 

A”. Each topic was broken down into detailed objectives that allowed the teacher to 

determine the category into which the student best fits. The teacher determined the 

student’s dominant category based on the higher number of objectives in that column. 

The purpose of choosing a dominant column was to give a clearer picture to the parents 

on the level their children are performing. These individual student curriculum-based 

rubrics allowed the teacher to have better productive parent-teacher meetings during the 
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year. Andrade (2000) states that instructional rubrics provide supporting data on how 

each child is doing. Having a rubric that truly reflects and reveals problems that students 

experience is informative for both students and parents. A classroom overview form of 

each curriculum-based rubric allowed the teacher to categorize all the students in the 

classroom on one rubric to see the classroom as a whole (Appendix B). This allowed the 

teacher to inform instruction in the classroom creating a differentiated instructional 

approach to groups of students with common learning deficiencies.      

 The other aspect for college and career readiness is creating a “college culture” 

within the middle school program. Radcliffe and Bos (2013) recommend that schools 

create and maintain a college-going culture in the school as one of the key principles of 

college and career readiness. In order to reinforce how the middle school courses are 

connected to achievement of postsecondary and career goals, an important part of a 

curriculum like this is creating a college culture that lays out and connects parents and 

students to the rationale for taking a challenging curriculum that will have an effect on 

their future educational and career opportunities (Noeth & Wimberly, 2005). The 

framework of creating a college culture was built on the research study by Schaefer and 

Rivera (2012).  

 College Culture Grade 5: Exploration of Self 

o What am I good at? 

o What do I like to do? 

 College Culture Grade 6: Personal Exploration 

o Complete an interest inventory 
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o Reflect on how their interests and abilities can open up opportunities in 

relation to work and college degrees. 

 College Culture Grade 7 & 8: Personal Exploration with Research 

o Explore identified careers by researching info on careers (education 

required, salary, etc.) and begin to construct career goals. 

o Research colleges and careers and set personal goals (skills to be 

developed, improving grades, etc.) that will help them prepare for future 

opportunities. 

The college culture outline gives a basis for each teacher as they are given the 

opportunity to creatively create a unique aspect of the framework in their classroom.   

Procedures 

Seven of the nine curriculum-based rubrics, known as the College and Career 

Readiness Rubrics (CCRR), as identified under the “Introduction” of Chapter 3, were 

developed and implemented into the classrooms three times a year (see schedule below). 

The rubrics for math procedural skills and social sciences procedural skills will be 

developed at a later date and will not be part of this study. The “College Culture” 

framework was not implemented at the time of this study; more will be developed with 

that at a later date. Teachers were to include evidence for most, if not all, of the 

curriculum-based rubrics that were to be attached to each student’s rubric form. Some of 

the same data was used for more than one of the curriculum-based rubrics such as the 

writing areas. Much of the time required to complete these rubrics was given to the 

teachers during their Professional Learning Community (PLC) time. PLCs occurred once 

a week for an hour and teachers were paired up according to three categories: early 



COLLEGE AND CAREER READINESS RUBRICS 20 

childhood, elementary, and middle school. The following was the implemented schedule 

of College and Career Readiness Rubric Assessment (CCRR Assessment) completion:  

 College and Career Readiness Rubric Assessment 1:  First three weeks of October 

 College and Career Readiness Rubric Assessment 2: Last three weeks of February 

 College and Career Readiness Rubric Assessment 3: First three weeks of May 

The first and second CCRR Assessment allowed the teachers to share with the 

parents the data on their children during the October and March Parent – Teacher 

Conferences. The third CCRR Assessment was inserted into the student portfolios for 

informational purposes for the next level teacher. Teachers were strongly encouraged to 

use the data from each CCRR Assessment time period to inform their instruction in the 

classroom and to create Student Learning Plans (SLPs) during their PLC time with other 

teachers. By working with their PLC partners, it allowed for an exchange of ideas as they 

generated their SLPs. Regular communication, progress, and “trouble-shooting” on their 

SLPs with their PLC partners was encouraged throughout the year.   

 Two forms of assessment were used to collect both qualitative and quantitative 

data. The main means of assessing CCRR curriculum was done through the NWEA MAP 

Assessment. NWEA MAP Assessment is formative in nature and was given three times 

during the school year – the beginning of September (Fall Testing), February (Winter 

Testing), and May (Spring Testing). The NWEA MAP Assessment times correlated with 

the CCRR Assessments allowing the teacher to use NWEA MAP Assessments as data for 

forming Student Learning Plans (SLPs).  

The NWEA MAP Assessments provided quantitative data on how well the CCRR 

curriculum was working towards having more students on the trajectory path of College 
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and Career Readiness. The growth, as indicated from the NWEA MAP Assessments, 

from each student’s two previous school years served as a basis of comparison (pretest) 

to the growth experienced from this current school year. What does this look like? Each 

student’s third testing scores from the spring of 2017 to the spring of 2018 were 

compared to the previous fall testing to establish a growth rate for two consecutive years 

to serve as a pretest comparison to the post-test comparison from the fall of 2018 to the 

spring of 2019. This is a comparison of growth rate for each individual student. Students 

not enrolled during the fall of 2016 and 2017, were not included as part of this study as a 

growth rate would not be able to be established for those students.     

 The other form of assessment that was focused on qualitative data was gathered 

from the Teacher Attitude Survey that was given to our 3 – 8 grade teachers (Appendix 

C). This survey primarily assessed the teachers’ attitudes towards the curriculum-based 

rubrics, data gathering, SLPs, and student learning outcomes indicated by the last NWEA 

MAP Assessment results; the survey used a Likert-system scale. This survey was given to 

the teachers twice; once after the first CCRR Assessments and the second after the third 

CCRR Assessments and NWEA MAP results.   

Artifacts  

The materials that were developed for this capstone included the following rubrics 

(Appendix A and B):  

 Research skills in answering cognitive-thinking questions; 

 High cognitive critical thinking skills; 

 Writing skills; 

 Research writing skills; 
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 Reading skills; 

 Academic discipline (good work, study habits, and completing homework); and 

 Behavioral conduct and attendance. 

The CCRR were implemented three times during the year in October, February, and May. 

The teachers collected samples, where appropriate, to help support the evaluation of the 

rubrics. Student Learning Plans were also a part of the evaluation along with a classroom 

overview. At each evaluation during the year, the newly completed rubrics were 

compared to the previous rubrics to examine growth. A classroom overview form helped 

to see the classroom as a whole and to align students who are similar in learning 

achievement. Teachers used the CCRR to help inform instruction in the classroom and to 

help guide discussion with parents at Parent – Teacher Conferences.   

Teachers also participated in a Teacher Attitude Survey twice during the course of 

the year. This survey’s purpose was to assess the teacher’s view of the College and 

Career Readiness Rubrics. The first survey was given out after the completion of the first 

set of rubrics and after the first Parent – Teacher Conference. The first survey measured 

their attitude after having a first-time experience in assessing students to inform their 

instruction and after meeting with parents at conferences framing a discussion around the 

rubrics. The second survey was completed after the third time completing the College and 

Career Readiness Rubrics and after having completed a second Parent – Teacher 

Conference. 

Results 

As I started to gather the results from the NWEA MAP Assessments (Appendix D 

and E), it became apparent that comparing the growth rates from previous years to this 
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past current school year, as originally planned, was not a good measure to indicate a 

growth in current learning. The reason is that as students progress to the older grades, the 

standard norm of growth rate decreases as indicated on NWEA MAP norms (Appendix 

F). In other words, the normative growth rate significantly decreases as the students 

progress to the middle grades. Because of this, analyzing the growth rate comparison 

from previous years would not fairly indicate proper learning growth. Instead I computed 

the averages of those students in the same grade levels who have been enrolled in our 

school for three years. I compared the averages of each class from each of the three years 

to examine if the students met the normative growth rate as seen in the table below. I was 

then able to compare the 2018-2019 school year with the previous two years to see if 

there was improvement in the number of classes meeting the normative growth.   

The average of each classes’ results in the area of reading are as follows: 

Table 1  

Class Average in Reading Compared to Normative Growth Data 

Current 

Grade as 

of Spring 

2019 

Normative 

Growth 

Rate Two 

Years 

Before 

Current 

Grade 

Level 

Actual 

Growth 

Rate Two 

Years 

Before 

Current 

Grade 

Level 

Normative 

Growth 

Rate One 

Year 

Before 

Current 

Grade 

Level 

Actual 

Growth 

Rate One 

Year 

Before 

Current 

Grade 

Level 

Normative 

Growth 

Rate for 

Current 

Year 

Actual 

Growth 

Rate for 

Current 

Year 

Grade 3 16.8 11.6 14 12.2 10.3 12.8 

Grade 4 14 11.7 10.3 3.7 7.7 6.9 

Grade 5 10.3 12.9 7.7 4.6 6.1 8.1 

Grade 6 7.7 11.5 6.1 -4.3 4.8 4.2 

Grade 7 6.1 1.5 4.8 3.3 3.8 2.5 

Grade 8 4.8 7.0 3.8 1.9 2.9 1.1 

Note: Bold print indicates a met criterion in normative growth rate. 
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NWEA MAP Assessment for Language doesn’t start until grade 3; therefore, 

since I was using data over a three-year period of students who attended three 

consecutive years, the earliest grade I could start with was grade 5. The average of each 

classes’ results in the area of language usage are as follows: 

Table 2 

Class Average in Language Compared to Normative Growth Data 

Current 

Grade as 

of Spring 

2019 

Normative 

Growth 

Rate Two 

Years 

Before 

Current 

Grade 

Level 

Actual 

Growth 

Rate Two 

Years 

Before 

Current 

Grade 

Level 

Normative 

Growth 

Rate One 

Year 

Before 

Current 

Grade 

Level 

Actual 

Growth 

Rate One 

Year 

Before 

Current 

Grade 

Level 

Normative 

Growth 

Rate for 

Current 

Year 

Actual 

Growth 

Rate for 

Current 

Year 

Grade 5 10.6 8.3 7.9 10.9 5.9 5.9 

Grade 6 7.9 5.5 5.9 5.2 4.6 3.3 

Grade 7 5.9 2.5 4.6 12.0 3.6 5.5 

Grade 8 4.6 5.7 3.6 5.0 2.8 1.9 

Note: Bold print indicates a met criterion in normative growth rate. 

  

In Appendix D and E, individual students who achieved the normative growth 

rate are also indicated through bold print RIT scores. Many of the classes do have more 

students who achieved the normative growth rate than the previous year. This is 

especially seen in the category of reading for the 2018-2019 school year. Yet, the overall 

averages for each class, as seen in the charts above, was affected by a few who performed 

poorly on the test. According to the following charts, in the content area of reading there 

were four out of the six classes that made improvement; whereas, in the content area of 

language there were zero classes making an improvement from the previous year.  
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Table 3 

Percentage of Students Achieving Normative Growth in Reading 

Grade Level 

2018-2019 

Fall ’16 to Spring ‘17 Fall ’17 to Spring ‘18 Fall ’18 to Spring ‘19 

Grade 3 33% 44% 55% 

Grade 4 57% 14% 42% 

Grade 5 75% 50% 50% 

Grade 6 67% 16% 67% 

Grade 7 25% 25% 50% 

Grade 8 71% 29% 29% 

Note: Bold print indicates a met criterion in normative growth rate. 

 

Table 4 

Percentage of Students Achieving Normative Growth in Language 

Grade Level 

2018-2019 

Fall ’16 to Spring ‘17 Fall ’17 to Spring ‘18 Fall ’18 to Spring ‘19 

Grade 5 38% 75% 50% 

Grade 6 33% 50% 50% 

Grade 7 25% 75% 50% 

Grade 8 57% 71% 57% 

Note: Bold print indicates a met criterion in normative growth rate. 

 

Overall, there was little to no improvement on the comparison of class averages of 

student attainment of normative growth rate by NWEA MAP standards. The percentage 

of classrooms that had an increase in the number of students reaching reading normative 

growth rates for the 2018-2019 school year compared to the previous year was 67%. In 

the area of writing, there were no higher percentages of students for the 2018-2019 

school year reaching normative growth rates than the previous year.   

There are several factors that may have influenced the results. They are listed 

here: 

1. This past school year, the school had three new teachers join our staff; one teacher 

was added because we added another classroom and the other two were added to 



COLLEGE AND CAREER READINESS RUBRICS 26 

replace a teacher and his wife who had accepted a Call the previous year. The new 

teachers that began the 2018-2019 school year included an MLC graduate, a 20-

year veteran teacher, and a limited experience teacher who got back into teaching 

after taking many years off to raise a family.  

2. Our 7th/8th grade teacher is a beginning teacher in his second year of teaching. 

3. Like with most beginning teachers and experienced new teachers to the school, 

they can find themselves overwhelmed with the new curriculum, lesson planning, 

and other outside duties. Not only that, they need to adjust to the new school 

culture and community culture. This year was a challenge for all of the new 

teachers in adjusting to their classroom and the culture of the community and 

families.   

4. The sample size is small. 

5. There wasn’t as much emphasis in the classrooms to create a “college culture” as 

previously described in the curriculum.  

The teacher survey results, in using the CCRR during the 2018-2019 school year, 

indicate a strong positive attitude on the part of the teachers. The first survey was given 

to the teachers after the first implementation period of the CCRR including the Parent – 

Teacher Consultations. That first survey showed high markings found between “Agree” 

to “Strongly Agree” as indicated in the results below along with the results after the final 

implementation in May (Appendix G).  The ratings were in a scale from 1 to 5 with 1 

being strongly disagree and 5 being strongly agree. 
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Table 5 

Teacher Survey Results 

Questions October Survey 

Averages 

May Survey 

Averages 

Question #1: The CCRR gives me essential information 

on how students are performing. 

4.3 4.3 

Question #2: The CCRR gives me opportunities to adjust 

my teaching strategies 

4.2 4.5 

Question #3: Based on the CCRR, I have adjusted my 

instructional practice 

4.0 4.2 

Question #4: The CCRR is informative data on each 

student for both the teacher and the parents. 

4.5 4.5 

Question #5: The CCRR helps to contribute to a 

meaningful conversation to my students' parents at Parent 

- Teacher Conferences 

4.5 4.5 

Question #6: The CCRR has improved student learning in 

the classroom. 

3.5 4.0 

Question #7: The CCRR is teacher-time well spent 

considering the impact it has on student learning. 

4.0 4.0 

 

Overall, both teacher surveys were fairly similar in numbers. The survey numbers 

from October and discussions with the teachers indicate they found the CCRR 

worthwhile for student assessment, instructional practice, and meaningful discussions 

during the Parent – Teacher Consultations. The numbers for the second survey tended to 

stay the same or grow a bit towards the “Strongly Agree” as can be seen in the chart 

above and in Appendix G. Both surveys indicated that teachers were not neutral but 

agreed or strongly agreed with all of the statements. Individual results of the survey are 

found in Appendix G. Also noteworthy are the parents who made comments that they 

appreciated the rubric discussion during the consultations and found it as a useful tool to 

see how their children are doing. 



COLLEGE AND CAREER READINESS RUBRICS 28 

Chapter IV: Reflective Essay 

Introduction 

One of the challenges of being a principal is aligning faculty in regards to learning 

the essentials for a successful high school experience and, ultimately, college and career 

readiness. Yes, a written curriculum helps build that, but yet it isn’t always followed in 

the classroom nor does it always target specific skills that flow across all the subject 

areas. My goal in this capstone project was to create a system that serves the following: 

 Give instructional guidance on essential learning skills to all upper elementary 

and middle school teachers – both veteran teachers and new teachers at the 

school; 

 Create an accountability system that keeps teachers focused on essential learning 

skills that need to be taught and reinforced in the classroom; 

 Incorporate a rubric tool that teachers can use to assess how well the students are 

acquiring those essential learning skills; 

 Stimulate teacher reflection on their own instructional practice in teaching those 

skills; 

 Understand individual student learning and the classroom as a whole; and 

 Give more meaningful discussion to Parent – Teacher Consultation meetings. 

St. Paul’s Lutheran School faces yearly challenges as we serve our community as 

a corporate tax credit choice school. The school choice creates a flow of new students 

coming into our school at various grade levels and at times seems to create a more 

transient clientele. As our school has grown we have added many teachers throughout the 

years and it has made it difficult in getting everyone on the same page of the essentials 
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that we really need to teach for our children to be successful in high school and beyond. 

Because of this, a new system needed to be created to keep essential skills a focus 

throughout all content area.   

Conclusions 

The changing school dynamics likely impacted the success of the CCRR. Because 

of the many transitions in teachers coming into this year, it really wasn’t a true test on the 

impact of the CCRR. When new teachers arrive, they are placed into a situation of getting 

to know the curriculum, the students, the families, and most importantly the culture of the 

school and community. There is much to take in during your first year at a new school. 

Because of the transitions of teachers in our school and having several beginning teachers 

in their first and second year, it may have impacted the effectiveness of the CCRR on 

student learning.   

Of note is the consistency of teacher attitudes. All ratings of the questions were 

fairly high, 4 or 5, on the Likert scale. The first and second survey showed that the 

teachers found the tool useful in keeping them focused on the essentials, analyzing 

student work on an individual basis and as a classroom, informing their own classroom 

instruction, and creating a stronger dialogue with parents during the Parent – Teacher 

Consultations.     

Overall all, the rubrics serve the purpose for which they were created by unifying 

our classrooms on the essential skills that our students need to learn for success in high 

school and beyond. When new teachers join our staff, the rubrics inform them of our 

expectations of learning in the classroom. As they implement them, they will find that the 
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rubrics help inform their instructional practice and creates a guideline for them. In this 

end, I feel a great benefit in the use of the CCRR. 

Recommendations 

The descriptors should be simplified and avoid redundancy. This will aid teachers 

in keeping the assessment of the various areas clearer, especially to the parents during 

consultations. As a result, some of the writing rubrics will be merged.  There would be 

benefits in reducing the number of evaluation columns in the rubric to help create more 

of a visible difference from column to column. Use of the Professional Learning 

Community time was very beneficial as teachers could discuss and share instructional 

strategies on teaching and reinforcing the essential learning skills. The PLCs are a vital 

component for teacher growth in using the CCRR.  

Implementation of the CCRR and monitoring through NWEA MAP should 

continue. As the new teachers gain more experience in teaching and as all the teachers 

become more unified on incorporating the essential learning strategies found in the 

rubrics, the impact on learning may be greater. As leaders in our WELS schools it is vital 

to stay focused on the learning that takes place. This is one out of many ways to do so. 
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Appendix A: College and Career Readiness Rubrics 
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Appendix B: Classroom College and Career Readiness Rubrics 
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Appendix C: Teacher Survey 

 

 

 

 

 

 

 

 

 



COLLEGE AND CAREER READINESS RUBRICS 49 

Appendix D: NWEA MAP Reading Scores (RIT) – Class Averages and Individual 
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Appendix E: NWEA MAP Language Scores (RIT) – Class Averages and Individual 
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Appendix F: NWEA MAP Norms for Reading and Language 
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Appendix G: Teacher Survey Results 
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