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Letting students grow up

When I insist on driving my 16-year-old to school in bad weather, she fumes at
me: “How will I ever learn to drive on icy roads if you never let me drive on icy
roads?” My 14-year old rebels when we say “no” to TV shows that are rated TV-14:
“But I am 14!” My 12-year old gets highly offended if I try to help him with …
anything. He wants to do it himself. And my 10-year old, well, she thinks she
should have all the same privileges as her older siblings.

Kids want to grow up—sometimes sooner than we’re ready for them to do so.
They are eager to learn by doing. They want to be trusted. They seek to forge
ahead in life.

I wonder if sometimes we err by playing it safe, by restraining their youthful
enthusiasm, by treating them like kids when they are developing into young
adults. This can happen in school, too, if we lead children too much and don’t
help them to become self-directed.

I’ve done some mixer activities and surveys with college sophomores in the
general education history course that I teach. In one such survey, asked about
their college experience thus far, 52% said they felt they were treated “like high-
schoolers; classes have too much busywork, not much of which is useful.” In a
mixer activity, students offered critique of classes they had in high school. Some
representative responses: “The course was taught like we were 6th graders.” …
“We were made to repeat simple concepts over and over again.” … “They tell
you what to do and when to do it and don’t leave any decisions up to you.”

Studies of andragogy (beginning with Malcolm Knowles, 1970) indicate that
adult learners prefer to pursue their own educational goals in their own ways,
and in formal education wish to have a say in determining course goals. I’d like
to suggest that such self-directed learning is a developed attitude and occurs
along a continuum beginning already in early childhood. The more we allow
children and young people to be active pursuers of knowledge and understand-
ing on their own, the more they will become capable of handling the responsi-
bilities of lifelong learning.

So what am I encouraging? Be bold, be daring, be a little risky sometimes in
what you do with your students and what you let them do. Involve them in plan-
ning assignments, in selecting topics for focus, in demonstrating to the class
what they’ve learned on their own. You think they will make a mess of things, but
they just might surprise you. Maybe they’ll even teach you a thing or two about
driving on life’s icy roads.

DDS

As we see it



Finally, brothers, whatever is true, whatever
is noble, whatever is right, whatever is pure,
whatever is lovely, whatever is admirable—if
anything is excellent or praiseworthy—think
about such things. Whatever you have
learned or received or heard from me, or seen
in me—put it into practice. And the God of
peace will be with you. Philippians 4:8-9

It was spring and the religion classes
of a Lutheran high school chose the
Philippians passage as the basis of a
theme for the following school year.
That summer, a faculty committee sum-
marized the passage with the theme
Excel in Godliness. This led to a discus-
sion of Christian discipleship in subse-
quent faculty meetings and devotions.
By virtue of their call, the faculty real-
ized they were “equippers of disciples,”
but what is a disciple of Christ? More
personally, the question was asked, “Are
you a disciple of the Lord Jesus?”

It is a no-brainer that those who
would equip disciples of Christ must
first be disciples of Christ. When we cor-
porately say the confession of sins and
the Apostles Creed, we are confessing
with our lips that we are disciples. When
we hear others make such a confession

and put that confession into practice,
we can assume they are disciples. But
are you a disciple of Christ? Only you
and the omniscient God who reads the
heart really know. As you examine your-
self prior to the Lord’s Supper, you
acknowledge and confess your sins and
trust in the redemptive work of your
Savior for the forgiveness of those sins
and the promise of heaven. You walk
away from the Lord’s table strength-
ened and assured that you belong to the
Lord. You are a disciple of Christ! You
raise your eyes to heaven and ask,
“Lord, what would you have me do?”
The answers are found in his Word.

Sin causes ugliness and squalor. It
affects disciples too. Our thoughts are
not always about good and healthy
things. In our relationship with stu-
dents, parents, and colleagues, we are
prone to misjudge motives, think the
worst, be plagued with lack of trust, per-
haps even to neglect “speaking in love”
to a brother or sister. “Oh, Lord, forgive
me for your sake,” we pray. Listen to
Jesus say, “Son [daughter], your sins are
forgiven” (Mark 2:5). Again we ask,
“Lord, what would you have me do?”
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“Finally, brothers, whatever is true,
whatever is noble, whatever is right,
whatever is pure, whatever is lovely,
whatever is admirable—if anything is
excellent or praiseworthy—think about
such things. Whatever you have learned
or received or heard from me, or seen
in me—put it into practice”
(Philippians 4:8-9a). God through the
Apostle Paul, makes clear the influence
of one’s thoughts on one’s life. What
occupies the mind will sooner or later
determine speech and action. Paul’s
exhortation to “think about such
things” is followed by “put into practice”
(v.9). As Christ’s disciples, we focus our
thoughts on a higher plane. We think
godly thoughts and put them “into prac-

tice.” With the Holy Spirit working in
us, we can excel in godliness. “And the
God of peace will be with you” (v.9).
What a promise! As Christ’s disciples,
we are assured that the “God of peace”
will be with us as we walk the path of dis-
cipleship and equip other disciples for
Christ.

Read some more: Romans 12:1-21
Lord, through Word and Sacrament,

cause us to focus on that which is godly. Give
us peace of heart and soul as we equip your
sheep and lambs for Christian discipleship.
Amen

John Schultz served as principal/administrator of
Minnesota Valley Lutheran High School. He is
currently retired and lives in New Ulm,
Minnesota.
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The Echo

‘Twas a sheep not a lamb

That strayed away in the parable Jesus told,

A grown-up sheep that strayed away

From the ninety and nine in the fold.

And why for the sheep should we seek

And earnestly hope and pray?

Because there is danger when sheep go wrong:

They lead the lambs astray.

Lambs will follow the sheep, you know,

Wherever the sheep may stray.

When sheep go wrong,

It won’t take long till the lambs are as wrong as they.

And so with the sheep we earnestly plead

For the sake of the lambs today.

For when the sheep are lost

What a terrible cost

The lambs will have to pay.

C.C. Miller



THANKS TO THE WEB, we now have
access to news from around the

world as quickly as to the local newspa-
per. We can glean perspectives from The
Guardian and The Register as easily as
from CNN and FOX News. Every week-
end, restaurants without web sites are
being passed up for restaurants that
take reservations online (à la
OpenTable.com).

But this is about more than easier
access to news media and educational
resources. It’s about more than plan-
ning the perfect night in Minneapolis
from my desk in New Ulm. It’s about a
noticeable change in the way people
work and play. Whether you think the
Internet is an invaluable part of every-
day life or you’re troubled by its nega-
tive facets (or both!), I hope you realize
how important it can be to your min-
istry. I want you to understand why you
need it, why doing it “the right way”
matters, and how to cope with the tech-
nical considerations.

Your church and school should already
have a web site.

The first and most important reason
why you need a web site now is out-
reach. The web is a cheap and easy way
to make information available to
prospects. Reading doctrinal statements

and getting a sense of what your church
is about without leaving home is attrac-
tive to the growing number of people
that prefer self-service. I don’t mean this
in the sense of, “I serve myself and not
the Lord.” I mean this in the sense that
for many people, if you can’t find infor-
mation quickly and easily online, it’s not
worth finding. For more people than
you realize, lifting the phone and call-
ing someone is not worth the effort. If I
can’t transfer money between checking
and savings online, I’m going to find a
new bank. If I can’t order the part I
need online from one vendor, I’ll use
another.

I’m not at all suggesting that you stop
canvassing or disband your evangelism
committee. I’m suggesting that you be
open to new ways of reaching out to
people. Maybe you’ll keep doing door-
to-door or phone canvassing, but now
you’ll suggest to people that if they have
questions after you leave, they might
visit your web site. A church my compa-
ny works with in Verona, Wisconsin,
does this quite successfully. In the sum-
mer, they distribute water bottles that
prominently display their web address.
This opens the door for a few minutes
of conversation and points the person
to a place where they can do research
on their own time. Nothing beats per-
sonal contact, but remember that the
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web provides a unique and private
opportunity for prospects to have expo-
sure to your doctrine and your mis-
sion—which, hopefully, will bring them
to your door.

While some would argue that the
Internet is impersonal and diminishes
the importance of human interaction, I
suggest that an effective web site can
actually encourage more fellowship
within your church and school. I know
that my home church worships on
Sunday mornings at 8, 9:30, and 11. I
also know that we worship on Saturday
and Monday. But because I normally go
on Sunday, I tend to forget when the
other services are. Being able to find
that information quickly online elimi-
nates a whole array of lame excuses I
might otherwise present: “I don’t want
to be late, so I won’t go at all.” “I could
call church and ask, but I don’t want to
look dumb.” “I’ll just read a devotion at
home.” “I’ll just go next week.” No, the
web doesn’t eliminate sinful laziness
and misaligned priorities. It does give
me another chance to discover Bible
studies I didn’t even know we offered.
And it reminds me that choir is
Wednesday at 7 and not 7:30. These are
small things, but aside from the many
other benefits of the web, isn’t it worth
a few dollars a month to help out a few
forgetful members and maybe see some
new faces at Bible study?

The web can also be a great way to
raise awareness about a new church
building, a special mission project, or
an urgent budget concern. In
November, Martin Luther College sent
two teams of students to New Orleans to

aid with cleanup and relief in the after-
math of Katrina. What a blessing it was
that we could share journal entries, first-
hand accounts, and heart-wrenching
photos with people across the Synod
within hours of receiving them from the
teams. And I can’t tell you how much
people appreciate MLC’s “MallCam.” A
simple web camera pointed at the cen-
ter part of our campus lets parents get a
glimpse of students’ lives in New Ulm.

Finally, there’s something to be said
for the ubiquity of the web. Web
addresses are generally easier to remem-
ber than phone numbers, and they’re
getting to be everywhere. People expect
you to have a web site. In many areas,
“My church doesn’t have a web site” is
akin to “My church doesn’t have a
phone.”

Poorly-designed web sites drive people
away.

What follows is nothing new or revo-
lutionary. Most of it applies to your
print publications as well. The question
you have to ask yourself is: “What does
my web site say about my ministry?”
Whether you think so or not, design is
important. Someone out there is saying,
“This school can’t even run a decent
web site. Why would I send my kid
there?” Either intentionally or subcon-
sciously, people notice and are influ-
enced by design.

One of the biggest “buzz words” in
the last half decade is “branding.”
Branding is the art of using effective
and consistent design to leave an
impression on your web site visitor.
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Please understand that I am not ques-
tioning the power of the Gospel. I am
not saying that a church or school with
bad design is spreading the Word less
effectively than a church or school with
good design. I am saying that the
prospect to whom you just gave a water
bottle is more likely to remember your
church’s name and web site if you use
the same logo and typeface on both the
bottle and the site. It’s a simple thing,
and it is certainly not more effective
than sharing God’s Word, but it may
prompt further contact.

Professionalism matters. I hate to say
it, but PastorTom4382@hotmail.com is
not professional. Neither is a web site
overloaded with “cute” animations and
“pretty” script-type fonts. We’re not in
this to show that we just learned how to
make our first web page. We’re in this
to show the world that God and his
Word are important, and as such, if only
out of respect, we’re going to present
God and his Word in the best way we
can. Getting back to Pastor Tom’s e-
mail address: any web host will let you
host e-mail accounts at your own
domain. The address
tom@risensavior.org is certainly more
professional and memorable than the
above.

Usability matters. Know your audi-
ence. If you’re blessed to serve a congre-
gation of Internet-savvy members,
maybe some committee meetings can
be avoided by sharing information
online. If you’re blessed to serve a con-
gregation of mature members with little
Internet experience, maybe it’s only
important to post a monthly calendar. If

you’re blessed to serve a community of
believers without regular Internet
access, maybe much of this doesn’t
apply. But when you understand who
you’re trying to reach with your web
site, you’re more likely to make educat-
ed decisions about what kind of content
to provide and how to organize it.

Relevancy matters. There’s nothing
worse than visiting a church web site in
November and finding the monthly cal-
endar from September. Not only is this
entirely unhelpful to members, it’s a big
turn-off to first-time web site visitors.
God is unchanging and everlasting. The
youth group schedule is not.

What’s in a domain name?

There are basically three things you
need to launch a web site: a domain
name, a web host, and the web site
itself. Without getting extremely techni-
cal, here’s a quick overview and some
pointers to get you started.

Every computer on the Internet has a
special, numerical address called an “IP
address.” This is how computers on the
Internet find each other. Because IP
addresses are not intuitive (imagine typ-
ing 204.11.208.102 every time you want-
ed to visit the WELS), we use domain
names. When you type “www.wels.net”
into your web browser, your computer
asks a special type of computer called a
“name server” to translate that domain
name into an IP address. This process is
called “resolving.” Once your computer
knows the IP address for the WELS, it
can go find the web site.

With few exceptions, every church
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and/or school should obtain a domain
name. A good domain name should be
easy to remember. If I can get to your
web site by simply remembering your
domain name and typing it in my brows-
er, you’ve chosen well. If I have to use a
search engine to find you, that’s one
more step between me and your con-
tent. An example: “risensaviorcolum-
bus.org” is a good name. “rsvr-ohio.org”
is not. Things to remember:
● Companies that sell domain names

are called “registrars.” There are
hundreds of them.

● Stick to “top-level domains” you’ve
heard of (.com, .net, .org, .us, .info).
These are most easily remembered.

● You should not have to register a
domain for multiple years to get
good pricing. If you can’t get just one
year for $15 or less, look elsewhere.
Some trusted, inexpensive registrars
are Namecheap.com and
GoDaddy.com.

● Don’t be fooled by all the extras the
registrar will try to sell you. You don’t
need them. If you’re not sure about a
particular add-on, ask your web host
or developer for guidance.

Choosing the right web host will save
you time and money in the long run.

Web hosts, like registrars, are plenti-
ful. It seems like everyone is getting into
web hosting these days. Your local
phone company probably offers web
hosting. If you have a cable modem, you
could theoretically even host your own
web site. How do you sort through it all?

Start by eliminating hosts that aren’t

really hosts. There are a large enough
number of companies whose primary
business is hosting that it’s probably not
worth your time to look at the local
phone company. Many charge too
much and offer fewer features than
companies that specialize in hosting.

Word of mouth is a great tool. Ask
small businesses and churches around
you whom they use. If they’ve had a bad
experience, they won’t be afraid to
share it. Also, when considering a specif-
ic host, ask for names of existing cus-
tomers. Don’t be afraid to ask customers
about their experience.

Avoid contracts. With so many hosts
out there, you don’t have to be tied
down. If you have to commit to a year to
get the best pricing, what else is hiding
in the contract? Shouldn’t the service
alone make you want to stay?

Good customer service is priceless.
Try it out before you open an account.
If you have questions, ask. If you’re con-
sistently not satisfied with the speed or
quality of their answers, look elsewhere.
Also, while many hosts prefer e-mail cor-
respondence, they still need to respect
your preferences. It’s perfectly accept-
able to ask your host to work with you
over the phone.

Ask about the host’s Internet connec-
tion and power supply. Make sure
they’re connected to multiple Internet
“backbones” so that your web site isn’t
likely to go offline. Make sure they have
battery backups and diesel generators to
power all of their servers for at least a
day or two. (Incidentally, these are two
of the biggest reasons why it is a bad
idea to host your church or school’s web
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site on your own Internet connection.)
Pay attention to pricing. If one host

offers 300 MB of disk space for $15 per
month and another offers 3000 MB for
the same price, be suspicious. Can the
latter really guarantee that much space
to all their users? If so, what are they
sacrificing to make that possible? Also
watch out for overage fees. Be wary of
companies that automatically assess
overage fees as soon as you exceed your
allotted disk space or bandwidth.

Finally, unless you’re working with a
large corporation, you can probably get
away with some haggling. Most small to
moderately-sized web hosts are happy to
give a non-profit or church discount—if
you ask for it. It’s also okay to ask for a
free domain name if you’re a first-time
customer.

So how much should you be paying
for hosting? It depends on what you’re
looking for. But based on how most
WELS churches I’ve worked with use
their sites, you probably shouldn’t be
paying more than $15 per month. The
average price that WELS organizations
pay at my company is $8 per month.

Open source software is good for your
web site and the church at large.

Most hosting companies run one or
both of two distinct platforms: Windows
and Linux. There is a world of technical
difference between these two platforms
and an equal amount of politics from
groups that favor one or the other. Two
differences in particular stand out. The
licensing costs associated with running a
Windows server environment can be

very high. Linux is free to use. Windows
is maintained by Microsoft and the pro-
gramming behind it is “closed source,”
meaning that you can’t see it. Linux is
maintained by a team of primarily vol-
unteer developers and is “open source,”
meaning that the community around it
is encouraged to contribute improve-
ments.

It has been my experience that open
source software is good for churches. It
allows me, the web host, to provide pow-
erful tools (like photo galleries and con-
tent management systems) to churches
for no cost. It also means that if I find a
problem with one of these programs, I
can usually directly contact the person
or team who wrote it. This alone is a vast
improvement from waiting on hold with
a commercial software company, only to
find that the bug will be fixed in the
next version, which I’ll have to pay
more for.

Even if you don’t want to talk to pro-
grammers yourself, understand that it’s
a good thing that your web host can.
While there are open source programs
that run on Windows and commercial
programs that run on Linux, web hosts
that run the Linux platform and stick to
open source software can generally
keep their prices lower than competi-
tors using commercial software. More of
your monthly fee can go towards cus-
tomer service and research since there
are fewer software costs for the host.

Those who have built a computer lab
for their school knows that it’s cheaper
to do technology “the right way” the
first time. Spending more money
upfront is still less expensive than the
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time and money spent on supporting
old technology. I happen to think that
open source software lies in a different
paradigm. Don’t equate open source
with mediocrity. Not all open source
projects are good, but you can usually
tell what’s what by the size of the com-
munity that supports the project.

At MLC, we’re in the process of
switching from an online learning pack-
age called “Blackboard” to a similar
package called “Moodle.” We’re switch-
ing to Moodle because it works better.
The fact that it will save thousands of
dollars a year is just an added benefit.

A good developer is worth the invest-
ment.

Many web hosts will try to make
things easier for you by offering you spe-
cial deals that include “free” cookie-cut-
ter design templates and content man-
agement systems (CMS) that let you edit
the content of your web site with little
technical know-how. Don’t get caught
up in the hype. First, using a design
template eliminates almost all hope of
establishing a successful image. The
benefits of branding are all but lost.
And CMS is a wonderful tool, but at this
point, it’s not revolutionary. There are
no reasonable web hosts that don’t
allow you to use CMS. If a CMS doesn’t
come pre-installed, don’t be afraid to
ask for help. A web host saying that
CMS is included with their package is
like a restaurant saying they’re different
because they include water in the price
of the meal. In reality, water is free at
every restaurant. You might have to ask

the waiter for it, but it’s free and his job,
after all, is to serve you.

If you’re feeling a little dazed at this
point, that’s okay. A lot of thought and
planning goes in to creating an effective
web presence. The fact that anyone can
put information online is the beauty
and the curse of the Internet. The good
news is that no expects you to remem-
ber all this technical information. There
are plenty of web development experts
to help you through the process. Many
web services firms embrace a “full-ser-
vice” philosophy. They will register your
domain(s) for you, design your site, set
up your hosting account, install a CMS,
and turn control over to you—or simply
help you with any step along the way. A
good developer will take the time to
understand your goal and will combine
their expertise with your ideas to send
just the right message with your web
site.

The web is becoming more and more
populated every day. The number of
sources of information is increasingly
rapidly. This means that each day, the
importance of maintaining a relevant
and well-designed web site also increas-
es. Regardless of how you use the web,
there is a culture that very nearly
depends on it. Take advantage of this
opportunity to web the right way. ❧

Michael Wendt (mike@modevia.com) graduated
from Martin Luther College in May 2005. He
works for MLC Network Services, where he rebuilt
and now maintains the MLC web site using
Plone, a popular open-source CMS. Michael is
also the Operations Director of Modevia Web
Services LLC, a web hosting and design firm he
founded in 2002.
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EDUTECH 2006 is a national con-
ference geared for the

Christian educator facing the challenge
of not only teaching but also learning in
the 21st century. 

The idea is to combine the efforts of
WELS Communications Service and the
Commission on Parish Schools to plan a
conference that would give the partici-
pant a learning experience that
enhances their ministry and to keep it
within an affordable cost range.
Whether you are teaching in the class-
room, leading/planning worship ser-
vices, working as support staff, or serv-
ing as a congregation lay-leader, the
conference steering committee is intent
on providing something you can take
back to your congregation to help grow
and strengthen his kingdom through

your service. 
Various components of EduTech

2006 will seek to provide participants
with valuable information by
● Presenting educators with some of

the latest methods and concepts of
teaching and learning,

● Explaining how teaching can be
enhanced with the use of technology,

● Developing new and innovative
strategies for your ministry field,

● Demonstrating how technology can
become an integral part of ministry,
and

● Equipping participants with the
knowledge to use technology to
expand their ministry.
The distinguished Dr. David Walsh,

psychologist, educator, author, parent,
and the president and founder of the
National Institute on Media and the
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Family, will deliver a keynote address
about how and why mass media are as
powerful as they are in shaping atti-
tudes, values, and behavior. His presen-
tation will focus on brain development,
adolescence, the impact of media on
children and the factors that influence
school performance, literacy, and vio-
lence prevention. His presentation
promises to be down to earth, under-
standable, engaging, and laced with
warmth and humor. 

Mr. David Warlick, director of the
Landmark Project, has a new vision for
the classroom that is changing our defi-
nitions of teaching, learning, and being
educated in the 21st century. “The
Three Ts of Teaching” will present ideas
to turn the classroom into a dynamic,
exciting and highly effective learning
environment. Mr. Warlick says of him-
self, “In person, what I lack in looks, I

make up for in passion for a new kind
of teaching and learning that rests on
the practices that we know work, and
the opportunities for exciting new
learning experiences that are possible
only now with the advent of information
and communication technologies.” 

EduTech 2006 will be an opportunity
for educators of all types to learn about
innovative ways to teach and preach the
good news of Jesus Christ,” said Martin
Spriggs, WELS Chief Technology
Officer. “I’m excited about this kind of
forum that will promote and facilitate
idea sharing — all centered around the
common goal of being the best stewards
we can be.”

For more information, visit the
EduTech 2006 website: www.wels.net/
jumpword/edutech  or call the CPS
office at 414-256-3222.     
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the University of Wisconsin-Oshkosh campus.



“I grew up in the WELS bubble. I don’t think
I knew anyone who wasn’t WELS.” 

Have you ever heard that? It’s hard to
fault anyone for how and where they
grew up. God has determined our times
and the exact places where we should
live. The mythical WELS bubble isn’t so
bad either. In it God strengthens faith
and the desire to serve—sometimes in
the public ministry. 

But when it comes to sharing faith
with people unlike us, or serving a mis-
sion or mission school in a different cul-
tural setting, some graduates of MLC
(or our predecessor institutions) have
felt timid. Enter the Lord of the
Church. He has opened doors for MLC
students to share faith and experience
ministry in our WELS mission fields,
providing them with the practical expe-
riences and social insights they need to
better serve “outside the bubble.”

We call this Daylight, a program
through which MLC students do short-
term service and ministry projects—
both to serve the church and enhance
their ministry preparation. It is Daylight
because we work while it is day to share
Christ, the Light of the world. 

What does Daylight look like? Enter

Mary, who taught an urban second
grade class about the blessings of bap-
tism. Later she learned that one second
grader found out at home that she’d
never been baptized. Not one to waste
time, the little girl immediately sought
out her pastor, and she and her siblings
were baptized. 

Enter Beth, who shared her faith and
athletic skills at a soccer camp orga-
nized by a mission congregation in
Canada. Her opportunity to rub shoul-
ders and share Christ with kids of differ-
ent cultures changed her outlook on
life.

Enter Nathaniel, who canvassed hun-
dreds of homes in the scorching heat of
southern California. Seeing just one of
the people he’d met that week worship-
ing on Sunday made it all worth it for
him.  

Higher education calls this service-
learning. Reams of research have
revealed the benefits of service-learning
for students, faculty, institutions, and
communities (e.g., Maryann J. Gray,
Elizabeth H. Ondaatje and Laura
Zakaras, Combining Service and Learning
in Higher Education,2005). At MLC we
call it service to the Lord, part-time min-
istry for future ministers, Daylight. 

78 T H E  L U T H E R A N  E D U C A T O R

Introducing “Daylight” 

John Boeder



The students’ own comments reveal
how helpful it is: 

“It lets you leave the safe bubble of
MLC to see what it is going to be like
in the future when we become minis-
ters.” 

“It is one of the best ways to learn the
most practical things about being in
the ministry.”

“This experience firmly set my decision
to be in the ministry. I love working
with people and I couldn’t have
asked for a better summer where I
experienced the joys and hardships
with everyone I met.” 

“I believe that whenever I talked with a
person at a door I was benefiting for
the future. I learned how to deal with
rejection and rejoice with the ones
who were interested.” 

“I know that my faith has been
strengthened through this experi-
ence. I know that there are amazing
people in the WELS.” 
Students at our worker-training col-

leges have been doing service projects
for years. With the help of mission-
minded people throughout WELS the
opportunities have increased. Today
about 200-plus MLC students per year
serve churches in over 17 different
states. Some have done Travel-Canvass-
Witness, a program of canvassing local
neighborhoods for mission congrega-
tions. Some have promoted and taught
Vacation Bible School for a week, a
month, or an entire summer. Some
have made evangelism calls. All have
welcomed the experience and the
opportunity to serve. 

Join us at MLC in thanking the Lord

for the blessings of this program. What
a joy to see the gospel bearing fruit in
our students. What a privilege to be
used by the Lord to share his gospel
with those who don’t know their Savior.
What an experience for future church
workers. 

Could your church or school use
MLC students for part-time ministry or
service opportunities? Think of their
gifts enhancing your work of sharing
the Savior. Think of the insights your
setting could give to future WELS called
workers. Think of blessings to the king-
dom of God—both now and in the
future. ❧

John Boeder serves as the campus pastor and
professor at Martin Luther College, New Ulm,
MN.
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EACH SUMMER was the same. I’d
plunge into it like a thirst-crazed

nomad desperate for a lake, and thrash
ecstatically in its cool depths, moaning,
I’m saved, saved! Saved from what? Ah,
from what I had become. Saved from
the omnipresence of the parched and
harried Other Woman within myself. 

Sometime in January my double life
would begin each year. The Other
Woman would assert herself more and
more until even the hope of spring was
dead in me. Blind to reappearing pud-
dles and swallows, I lived as if spring was
a frivolous nothing. Who cared for that
wisp of fairy dust, when close behind
lurked her sister, the All-Powerful,
Magical Summer. Only Summer really
mattered. Only Summer when it
arrived, for me around the twentieth of
May, would usher in the most exotic
blossoms and call home the most joyful
birds to roost on my outstretched arms.
Only Summer invited me to truly relax
and be myself. Only that Wondrous
Warmth and Freedom could finally ban-
ish my Hoyden Other Woman, also
named Dogged Endurance and Duty,
from the Magic Kingdom of my Teacher
Summer. 

But until that day, Winter reigned. I’d

slog along, using the Other Woman’s
bone cold presence within me to “get
things done.” True, I didn’t much like
the feel of her haggard grimace settling
in on my face, and I didn’t like the way
she hunched my body over either, keep-
ing me in that closed-up winter plod-
ding that tries to block from warm mid-
dles all chilling winds even after the
time has come to unzip coats, swing
arms, and wear high heels, I knew she
wasn’t good for me, but feared if I ban-
ished her too early, I’d never be able to
concentrate enough to read and evalu-
ate all those papers I’d assigned or fin-
ish reading Jane Eyre for the fifth time or
deserve my paycheck and therefore
keep my conscience clear, crystal clear,
like ice. Maybe I feared that if the Other
Woman didn’t keep my nose to the
grindstone, I’d one day sniff the rich
black soil coming to life all around me
and run off into the fertile forests forev-
er, leaving a huge pile of never-to-be-
read papers lying on my desk, forlorn
and untended to, a host of foster chil-
dren wondering to themselves, “Did
Mama ever really care at all?”

Sad how she ruled me, changed me.
But I’d invented her to help me when
the workload grew heavier and heavier,
and I started ignoring my own projects
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and creative mind play in favor of guilt-
relief. She helped me feel good about
that, because she was Responsibility, a
lovely burden, worth sacrificing for. She
became my martyr cause, my way of
keeping a myriad of distractions at bay
so I could concentrate and see “the end
of the tunnel.” Unfortunately, I gradual-
ly began to notice that when I’m
merged so completely with this Other
Woman, that tunnel can be a pretty
dark, joyless, lonely place to be. Only
for so long will friends and family
endure being told, “I have to finish all
this, and no, I can’t take a moment for a
cup of tea!” before they stop trying to
drag us into joy. 

My Other Woman is a confirmed
social misfit who eventually kept at bay
the very people I most hoped to serve:
my students. Whenever well in her grip,
I emanated stress and frantic hurry. If
they’d hover after class to ask a question
or continue a stimulating class discus-
sion, with part of myself, I’d want to
encourage them, knew I should take a
deep breath and look them in the eyes
and smile my willingness to be in the
moment, but I could not somehow do
it. The Other Woman made me gather
my papers up willingly, check the clock
a dozen times, keep my eyes glancing all
around the room to make sure all the
students had had their needs met by
me, and keep checking to see if the
next professor was coming through the
door for class. I’d notice them noticing
my face and body language turning into
Winter before their very eyes, and smart
young people that they were, they
closed their mouths mid-sentence and

slunk away. I wanted to call after them,
to tell them I really did care, please
please believe me, but did I? Everything
I was screamed, “Leave me be!” 

This rather painful neglect of my
wholeness, this shutting off of my cre-
ativity and playfulness from my nine-
month school-year went on for years.
Then something changed. Each sum-
mer it took longer and longer for me to
banish my Other Woman self, and not
just after springs when a confirmation
or a graduation caused extra havoc.
Now instead of my needing two weeks of
sitting in a lawnchair inhaling Nevada
Barr mysteries in the sun before I’d
emerge from my stupor and be ready to
think, plan, and write in my journals, I
began to need three or four or more
weeks. Some summers I’d hardly fill
even one journal before school loomed
again. I was dismayed. Was the Other
Woman stealing my productive joyful
summers as well as the other nine
months of the year?

I began to hate her Duty-bound
thinking, hate my fragmented life, hate
the start of school, which I’d never felt
before. I didn’t hate my job. I loved
being able to teach and serve the Lord
through serving the students he’d
entrusted to my care. So how could I
survive this split inside me? Would I
have to give up the idea of being a writ-
er-teacher, of being both a creative per-
son and a thinking one? I was pretty
sure that would be like a leopard wish-
ing away its spots. That wasn’t going to
happen. But what then?

God gave me a gift at last: my
Summer of Wholeness Training. It start-
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ed nonchalantly enough with my sign-
ing up for a week-long writing retreat
that sounded like fun. My college would
pay for it, and I’d have a whole week in
the forests near Duluth writing with oth-
ers. The workshop was called “Writing
and Mindfulness” and would be led by
the famous Minnesota poet/teacher
Kate Green. I was keyed. Later that
same summer I would also travel with
my husband and ten-year-old son to live
in a small apartment in Indiana,
Pennsylvania, where for several weeks
while Larry would work on his graduate
degree, Brendan and I would tromp the
parks and wilderness of Pennsylvania. 

Those two experiences, my woodland
workshop and our family’s retreat to a
simpler summer lifestyle, were so amaz-
ing and renewing and fed my creativity
so well that as August neared I realized
at last that I simply could not bear to be
fragmented any more. I could not possi-
bly go back to my old way of “giving up
the fun stuff” when school started. My
students would just have to have a writ-
er-teacher instead of a teacher who dab-
bled at writing in the summer. My
friends and family were just going to
have to put up with Ramona going into
her daydream writer-mode off and on
all year. No longer could I put the real
me on hold while the Other Woman did
a pretty poor imitation of Joyful Service.

Ah, but how to change all of my old
habits; that was the trick. All I could
think of doing was using my summer
notebooks to teach me how. And so I
did. You will see some of those lists
below. I share them because they really
did work. All that scribbling really did

help me see the small things I could
start right this minute to make creativity
and my “future dream projects” a reality
day by day, all year-round. By picking up
my notebook and just beginning to
notice what had happened to and
around me (where I’d gone, what I’d
done etc.) and then noticing what had
happened inside me too, the rest
seemed to come easily. What projects, I
wondered, might spring from these
experiences and inner changes? What
baby steps are needed now, or begun
already, to make them happen? Line by
line I was winterizing my soul’s work so
that come winter, I could stay there in
my summer notebooks, so I could share
the whole me with my students, and so
God could use the whole me to work his
will. 

Postscript: After a week at my Duluth
workshop of scribbling exercises and
private ramblings in my notebook, Kate
gave us a last challenge. Ask yourselves a
really hard question, something that’s
been troubling you lately but which you
don’t have the answer to yet. Write it
down and make sure it really matters to
you. Right away I knew what to ask, the
central question of my fragmented life:
How do I Bring My Spiritual/Creative
Side & My Teaching Side in Sync? 

Then Kate said, “Go back through
your week’s worth of notebook scrib-
blings. Highlight phrases here and
there without thinking, just grab and
go, grab and go, looking for the barest
whiff of an insight, metaphor, or baby
beginning to the answer your subcon-
scious mind just might have for you.”
Ten minutes later, she told us to stop
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finding phrases. “Now take as many of
those phrases as you like and write a
poem that answers your question. Try to
use ONLY your found phrases, although
some “joining words” are legal. You’re

writing down what your notebook is
teaching your heart and mind. The
poem may know more than you know.”
So this, friends, is my knowing summer
notebook poem: 

83F E B R U A R Y  2 0 0 6

Czer

Carrying Wildness into My Classroom

A half-wild pet I accidentally fed

just enough to keep alive but hungry

needs holding. “Pick me up, it pleads.

Carry us both against your chest.”

But how to do that in polite company?

How do we walk down the middle of the pavement,

not choosing the legal side for pedestrians, 

or the other one for those who fly with wind?

How do we carry wildness with us daily? 

Just breathe and float, like a jelly-fish, 

And go touch those open wounds 

Just under your peeling birch bark skin. 

Won’t it hurt?

Only too much.

Yes, you’ll want to cover it from other’s staring, 

Explain away everything lovely about its strangeness.

But “only she who does nothing makes a mistake.”

And when you’re tempted to hum:

“If you go into the woods today, you better go in de skies,”

stay grounded, tear off that feral mask.

Kill it twice without a thought.

Underneath is the real pet you never had,

And baby needs mama strong.

In the notebook that follows
the letters indicate the topics
and the number indicates the
order of entry. (Ed.)
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ONE LOOKING to earn an educa-
tion degree needn’t look long

or hard. Scores of colleges and universi-
ties—public and private—in this coun-
try and abroad offer them, and at many
of these institutions the tally of educa-
tion majors tops that of all other majors.

And the tally is likely to increase. The
current U.S. school-aged generation is
among the largest in American history,
outstripping even the prolific “Baby
Boomers.” Experts who track job trends
report that teachers are and will be in
demand especially, of course, in our
nation’s most populous areas. 

Against the backdrop of this reality
stands Martin Luther College at New
Ulm, MN. With over 600 hundred stu-
dents enrolled in its studies in educa-
tional ministry programs, MLC is the
vehicle for maintaining the WELS’ 125
year tradition of training teachers for
service in schools owned and operated
by WELS congregations. 

Here let us apply a rhetorical device
sometimes called the innocent question.
It’s the inquiry of a person who either is
or plays the role of the uninitiated. His
or her “innocent” question is designed
to cut to the heart of one’s motive or
rationale. Many a parent has used it on
the son or daughter who comes in way
after curfew and gives the flat tire (or

one of its many variants) excuse. “Let
me see if I understand, changing a tire
takes 2 and a half hours?” Let’s try an
innocent question: “Why would the
WELS devote considerable resources to
training its own teachers when teacher
education is so readily available in so
many places?” One thoughtful conclu-
sion is this: “The WELS must be inter-
ested in a teacher training that is not
available anywhere else.” 

And that is right.
Does such a conclusion suggest that

the training available elsewhere is some-
how inferior? Not at all. In fact, evi-
dence abounds of the effective work
other colleges and universities do to
train teachers. Martin Luther College
professors have grown under the
instruction and supervision of teachers
at other colleges and universities. The
benefits of their graduate work—in pub-
lic universities and other private col-
leges—inform their teaching at MLC on
a daily basis. In addition, MLC students
carry out clinical and practicum experi-
ences in the public schools at and
around New Ulm. There they learn first
hand of the devoted and effective ser-
vice public school teachers offer consis-
tently.

All of which only presses the question
harder: Why, then, go to the effort of
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training your own teachers? The answer
remains. The WELS believes a distinct
teacher training program is worth the
expense. Distinct may not mean superi-
or; it does, however, mean that such
training is not available anywhere else.

And so the second question: What
makes teacher training at MLC distinct?

From MLC’s mission, to prepare men
and women for the public ministry of
the WELS, flows its instructional philos-
ophy which is arguably the most impor-
tant point of distinction. Much could be
said of this philosophy, but, in short, it
shapes the way MLC students see them-
selves and the way they see their future
students. 

MLC education students understand
that they will be teaching in a classroom
one day, but they know that classroom
has been raised and supported by the
offerings of fellow Christians who have
made a choice. Their desire is that their
youth receive a Christian education dis-
tinguished by its adherence to confes-
sional Lutheranism. And they are look-
ing for help. Specifically, they are seek-
ing teachers trained to deliver this kind
of education to their children and
young adults and they regard those
teachers as called servants, that is, spiri-
tual leaders, among them. That under-
stood, the congregation does not hire
the teacher but issues a divine call to
the teaching minister who will aid them
in their spiritual growth. The teaching
minister views himself as under this call
from God’s people, different from
being under a contract to a school dis-
trict

The MLC teacher candidate will learn

all about a child’s physical, emotional,
and psychological development and
how she might use this knowledge
together with teaching methodologies
to help him achieve academic and social
success. But he is also taught that his
students have one more component to
their being, a spiritual one, that
deserves greater care. Specifically, the
child’s relationship with his Savior Jesus
Christ is the highest concern of the
teaching minister. The viability of that
relationship, she understands, affects all
other aspects of her students’ lives and
is the sole determinant of where that
child will spend eternity. Delivering
sound instruction, credible test scores,
social adroitness and many other skills
all are important and worthy of the
teacher’s earnest efforts. However, to
excel at these and to ignore the rela-
tionship with Jesus is to deliver an edu-
cation that is at odds with what the peo-
ple who have called them expect and
with the mission of the congregation
they serve. 

This critical relationship with Jesus,
she also understands, is strengthened
through exposure to and the exposition
of the word of God. And so the MLC
teacher candidate is taught to let that
word permeate her teaching all day,
grace her conversations on the play-
ground, and be the boom and the balm
in her classroom management. He
understands that the people who have
called him want this word integrated
into every aspect of their children’s’
school experiences, and he is taught to
apply that word as he teaches science, as
he prepares them for their forensics
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meet, and as he corrects and encour-
ages behavior. Philosophically, she
accepts and embraces the standard that
God’s word is central to all instruction
and all activity in the school she serves.

Such a philosophy is simply not pre-
sent in the teacher training programs at
other private and public colleges. That
other institutions do not approach their
training from this philosophy is not a
defect in their program but an indica-
tion that they are preparing future
teachers for a different setting and pur-
pose. 

The bond

When students labor under the same
philosophy, a bond among them
inevitably develops. They know that the
people they eat, study, sing, and per-
form with are aimed at the same goal.
While they may not all know each other
personally, they do know they share a
desire to serve in the ministry.
Quantifying this bond is difficult, but it
is significant. It is what allows MLC’s
athletic teams to be competitive against
teams from larger schools. As one MLC
coach put it, “Our guys are united in
their faith and in their purpose, some-
thing other teams don’t have, and that
shows up in the way they play together
on the field.” It steers many a classroom
discussion, and it prompts late night
conversations about the classrooms and
congregations they will one day serve. It
is also the support that carries many
through times of doubt.

One of the strongest links in this
bond is a reality all of them have accept-

ed even if it is unspoken among them.
They have made a choice to place their
lives at the disposal of the church. They
will accept assignment to a location and
a slate of duties that meets the church’s
needs as opposed to their individual
preferences. Put another way—where
the church needs him is his preference.
For over a century, the WELS has come
to depend on this reality. For unless
candidates are willing to go where they
are needed, some congregations may
not be served. This willingness is a
strong part of the bond MLC students
share, and it creates among them a
mutual respect and trust.

Does all this commonness of purpose
create some kind of elite or abnormal
society? A visit to MLC’s campus would
suggest otherwise. MLC students pull
all-nighters, play video games, argue,
root with passion for their favorite
teams, and oversleep their classes. One
looking for a rarefied atmosphere at
MLC is likely to be disappointed. The
bond they share does not empty stu-
dents of their personalities nor does it
create sanctified behavior; it does, how-
ever, draw them together in a way that
keeps them focused upon their goal, re-
enforces learning outside of the class-
room, and lays the groundwork for a
network of support that proves invalu-
able after they have left MLC. 

The faculty

That all MLC faculty members share a
common faith with each other and their
students is worth noting, but it is not
necessarily a point of distinction. Other
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Christian colleges can say the same.
Praise God. What distinguishes MLC
faculty from others is that they have
come from the same field of service for
which they are preparing their students.
Through formal and informal study,
they have developed a competence in
the subject matters they teach, but they
are not career professors. A portion of
their ministries have been spent in the
classrooms and congregations their stu-
dents will one day serve. Their lessons,
then, are regularly punctuated by refer-
ences to congregational service. They
are able to use personal experiences
(with appropriate anonymity applied) as
case studies in their classes. They can
warn students of the spiritual pitfalls
that are unique to the public ministry
and encourage them with their personal
memories of the rewards. Finally, they
understand that modeling ministry is as
much their responsibility as is getting
others ready to serve. 

This kind of “been there” quality
among faculty is difficult to duplicate in
other undergraduate institutions. Given
the outcome for which the MLC teacher
candidate is being prepared, the
insights to ministry all of their profes-
sors can share is a point of distinction
that must also be counted as a strength.

A matter of preference

Of course, sin is present at MLC and
has its deleterious effect on these points
of distinction. MLC students and faculty
regularly give ample evidence that their
flesh is weak, that the devil is persuasive,
and that the world is influential. Sadly

and wrongly, some students misinter-
pret their ministerial candidate status as
a pass to sin boldly or as a merit badge
to declare nobler standing than others.
The notion that founding and operat-
ing a school of ministry is a way of keep-
ing future called workers pure is wholly
misguided. And so is the claim that a
college of ministry is somehow better
than another college.

Not better, but distinct, nonetheless.
In the earliest years of our synod’s for-
mation, our founders believed that edu-
cating youth in a Bible-centered envi-
ronment was a priority the church must
assume. Lutheran preschools, elemen-
tary schools, and high schools and the
training of teachers to staff them grew
out of that commitment. Today, the
WELS operates the fourth largest pri-
vate school system in the United States.
Numerically its fortunes have risen and
fallen over time, and debates over its
merits have followed. The commitment,
however, has remained. Of the tens of
thousands of teachers who have served
in these schools, the vast majority
received their undergraduate training at
Dr. Martin Luther College and Martin
Luther College. A small minority have
come from other training and, in
accord with the Conference of
Presidents’ resolution, have pursued
synodical certification. Their able ser-
vice is proof that a policy which limits
service in the WELS teaching ministry
exclusively to those who have been grad-
uated from (D)MLC would also exclude
the faithful service the church has
enjoyed from effective non (D)MLC
graduates over time. As a church, how-



ever, the WELS continues to believe in
the importance of a Christian education
on all levels that is distinctly Lutheran
and in the value of providing a distinct
training for the teachers who will serve
in their distinct schools. Simply put, the
WELS prefers, special considerations
aside, that its teaching ministers receive
their undergraduate training at the col-
lege they have established for that pur-
pose. 

We can only thank God for the way
he has blessed the WELS with a strong
worker training system, the hallmark of
a church that prizes its doctrine and
practice. It is a gift of grace. May healthy
debate about curriculum and policy at
out ministerial schools continue and so
refine them. No perfect system exists;
however, WELS schools have received
willing candidates as they have need

and the distinct training they have
received has been a blessing. And the
need for distinctly trained teaching min-
isters will continue which could lead us
to a final innocent question for the
young person who desires to serve his
church as a teaching minister but is
thinking about attending a college
other than MLC: Given that the church
you wish to serve has invested in a col-
lege that is designed to prepare you for
the ministry you desire, and given that
your church has declared this training is
preferable, what would be your reasons
for attending another college? ❧

Philip Leyrer is the Vice President of Enrollment
Management at Martin Luther College, New Ulm,
MN. He also teaches in the English Division.
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